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This project focuses primarily on the development and implementation of the 
N e w South Wales (K-6) Music Syllabus (1984), and the effectiveness of the 
curriculum development model which was intended to overcome repeatedly 
identified deficiencies and policy implications arising from these findings. 
An examination of the events leading to the development of the syllabus 
revealed a series of reports on the arts in education which all identified key 
deficiencies in primary music education and recommended : 
• that specialist teachers be used in primary schools; 
• that improved resources and facilities be provided for all schools; 
• that all children have the opportunity to learn an instrument; 
• that teacher training institutions and professional development programs 
provide teachers with better music education skills and with appropriate 
knowledge and attitudes; and 
• that a new music syllabus be developed, based on children's 
developmental stages. 
Using a model which initially aimed to involve as many interest groups as 
possible but was finalised by a small group of music experts, the music syllabus 
was developed over seven years. This research project sought to evaluate the 
development of the syllabus and its implementation seven years after its 
launch in relation to how effectively it addressed these identified deficiencies, 
to identify key factors influencing primary music education and to develop 
some policy suggestions in response to the problems arising from these results. 
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Summary 
This project focuses primarily on the development and implementation of the 
N e w South Wales (K-6) Music Syllabus (1984) and the effectiveness of the 
curriculum development model which was intended to overcome repeatedly 
identified problems associated with primary music education. The thesis is 
built around four key research questions. 
Question 1 : What were the perceived deficiencies in primary music education 
that the new syllabus was expected to address? 
In the mid 1970s concerns emerged that the existing music syllabus, written 
more than a decade before, was no longer relevant to currently practised 
educational philosophies. A series of national and state reports was 
commissioned by respective governments and interested organisations to 
examine music education in primary schools and make recommendations on 
how it could be improved. 
These reports all identified five key problem areas : 
• the need for music specialist or resource teachers in schools; 
• the need for improved music resources and specialist facilities; 
• the need for instrumental tuition in primary schools; 
• the need for better preservice and inservice teacher education; and 
• the need for a developmental, child-based music curriculum. 
Question 2: In what ways did the syllabus and the process of its development 
seek to address these perceived deficiencies. 
In response to these concerns the Director-General of Education decided that a 
new music syllabus for primary schools should be developed. Each of these 
perceived deficiencies in primary music education was examined and 
recommendations were made over the years of the syllabus development in 
relation to them. In keeping with current interest in promoting greater 
awareness and involvement among teachers in general about curriculum 
changes, a new model of curriculum development was used. This model, 
termed the 'involvement model', used generalist primary teachers and 
representatives of various interest groups to develop the syllabus through a 
series of conferences. In practice, however, this approach did not prove to be 
effective. After a substantial amount of time and resources had been expended 
to produce few tangible outcomes, a small team of experts was used to complete 
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the document which was launched in 1985. However, this final document did 
not appear to specifically address the previously perceived deficiencies. 
Question 3 : After the syllabus had been in operation for several years, how 
effectively had these deficiencies been overcome, if at all? 
Throughout the following three years a variety of central, regional and school -
based strategies was used to implement the syllabus throughout the state. 
Initially teachers and school executive involved with the implementation 
perceived it to be successful. However as priorities for music education began 
to decrease so did resources, and by 1991 it again appeared that primary music 
education was not being effectively taught in state schools. 
This project examined the current situation of music education in relation to 
the specified aims of the music syllabus as a way of gaining circumstantial 
evidence on the effectiveness of both the process and outcomes of the 
curriculum development model and the resultant syllabus. Relevant 
documents on the development and implementation of the syllabus were 
examined, principals were interviewed on aspects of current policy and practice 
in music education and a survey was conducted among 846 teachers in 
government primary schools from four regions of N S W . The selection of 
schools and profile of survey respondents indicated that they were broadly 
representative of the state as a whole. 
The survey also sought to evaluate the influence of school location 
(rural/urban), and of language and socioeconomic background of pupils on the 
teaching of music in N S W primary schools, as well as -to determine whether 
certain teacher characteristics or the grade level taught had any influence on 
music education in the school. 
The results indicated that, in general, teachers and members of the school 
executive perceived that music education was not given the priority and 
regular practice in schools that most other subjects enjoyed. Classroom music 
was patchy in most schools; music resources as well as instrumental and choral 
groups were in significantly greater numbers in schools from higher 
socioeconomic areas and in those with lower proportions of non-English 
speaking background students. The school community's views of music 
education and its priority and practice in the schools was significantly 
influenced by the socioeconomic and language/cultural background of pupils 
in 
and by the grade level taught. Children in younger grades, from schools in 
higher socioeconomic areas and/or with lower proportions of non-English 
speaking background pupils were significantly advantaged in the practice of 
music education. 
As well as the influence of these factors, the pupils were considered by teachers 
to have experienced significantly more classroom music lessons if they had a 
female teacher, or a teacher aged 40 years and over or if they attended an urban 
rather than rural school. Their perceived achievement of set skill levels was 
significantly influenced by a combination of socioeconomic background and 
school location factors, with pupils from urban schools in high socioeconomic 
areas achieving significantly higher results than those in urban schools in 
lower socioeconomic areas, and higher results than those in rural schools 
regardless of their socioeconomic ranking. Also, as the grade level increased so 
the students' perceived achievement increased. However, there was no 
significant improvement in perceived skills between pupils in Years 3 to 6. 
Question 4 : What are the implications of this study for future curriculum 
policy and practice in primary music education? 
Teachers also identified key issues relating to music education in general. 
These were very similar to the five broad problem areas arising from the 
reports on arts in education conducted twenty years earlier. The results of this 
study provide a sound basis of empirical evidence to support specific policy 
suggestions on how these problems in primary music education might be 
addressed. These include the provision of ongoing support through specialist 
or music advisory teachers to assist the generalist primary teachers; 
identification of a minimum set of equipment and resources in each school; the 
provision of continuing professional development opportunities in the area of 
music education; the opportunity for all pupils to receive instrumental tuition; 
the recognition and active response to the circumstantial differences in each 
school; and a balance of emphasis between the need for productive outcomes 
and the consultative process in the area of curriculum development. It is only 
if suggestions such as these are implemented that the children of the future 
may receive a more effective music education program than those in state 
primary schools today. 
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